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Introduction

This Teacher’s Guide serves as a manual for using Discovering the World through 
Debate, third edition. It provides lesson plans for a 12-week course, with 180 
minutes of classroom instruction weekly. Activities vary, but all are designed to 
help students understand debate on a theoretical and practical level.

P r e pa r at i o n

Please read the introduction and review the Weekly Topic Outline (p. xiii) 
to get an overview of how the course is organized and what is expected from 
the students. Consult the Weekly Topic Outline as you plan your lessons, and 
remember to read the appropriate sections of the textbook because this guide 
follows the textbook closely. The guide explains techniques and concepts from 
the textbook and highlights the key points of each chapter, but it does not 
replicate the comprehensive information in the textbook. 

The Teacher’s Guide promotes effective teaching through the use of myriad 
instructional techniques that support effective teaching. Most important, 
it provides a framework that encourages and nurtures your individual and 
professional creativity, experience, and insights. While this manual offers a fairly 
rigid teaching syllabus, we encourage you to structure and configure the content 
in a way consistent with your professional experience and the needs of your 
students. Remember to utilize real world examples and applications in your 
presentations and to provide meaningful feedback to your students based on 
your own experience with debate. Debate is dynamic and exciting, and thus you 
should feel free to modify the lesson plans provided or to develop your own. 

The Teacher’s Guide presents material in a variety of instructional approaches 
and always strives to foster best teaching practices.   As you use this manual, 
follow these general practices:

Post the learning objectives for each training session in an accessible place. 
Posting objectives and referring to them throughout the lesson shows the 
students that the lesson is structured and carefully thought out. Knowing 
what the lesson will accomplish makes the students more comfortable in 
embarking on new approaches and unfamiliar material.

Regularly review the Terminal Core Objectives (TCOs) of the course with 
your students. This review assures them that each session is furthering the 
goal of the course. Each lesson plan lists the TCOs associated with that 
session.

1.

2.
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Regularly assess the progress of your students. Assessment is the key to 
measuring the students’ understanding of the new material.  In this course, 
assessment is based on in-class participation in projects, activities, and 
debates. There are no out-of-class work expectations, such as papers or 
exams, because this is a practical course.     

Start each session with a Warm-up or review of the prior session’s objectives 
and activities. Then introduce the objectives for the current week and 
briefly explain how these objectives will be met. 

End each session with a 3 to 5 minute Wrap-up, during which you review 
the objectives for that lesson and summarize how those objectives were 
met. You should also answer any remaining questions at this time.  

However you choose to use this guide, we hope that it will help you utilize 
Discovering the World through Debate to bring debate alive. Get ready, get set, 
debate!

C o n t e n t  o f  t h e  T e x t b o o k

The Discovering the World through Debate, third edition, is divided into three 
parts. Part I introduces argumentation theory, focusing on those concepts of 
argumentation most useful to debaters. Part II discusses constructing arguments 
in ways appropriate for Karl Popper debate. It begins with a chapter explaining 
the Karl Popper format and then presents chapters on supporting and opposing 
propositions of cause and effect, value, and policy. Finally, Part III discusses a 
variety of debating skills—research, cross-examination, style, and delivery—
and concludes with chapters on judging and international debating.

Although they overlap, the three parts of this book are also independent. You 
can use them in the order presented or in some other order, as you see fit. For 
instance, you may want to begin with Part II, teaching students the details of 
the Karl Popper debate format and the methods of constructing cases for and 
against a proposition. You might then move to Part III to refine students’ skills 
in various aspects of debate and end with Part I and a consideration of how the 
theory of argumentation informs argument construction and debating skills.

This edition of Discovering the World through Debate is a substantial revision 
of the first two editions. The first two editions of this textbook served the 
International Debate Education Association (IDEA) community well during 
the first decade of its development. In recent years, IDEA has introduced more 
complex kinds of resolutions so that students can learn more advanced forms of 
debate. This edition is designed to meet the needs of participants who are ready 
to progress to new and more complex levels of argumentation and debate. All of 
Part I is entirely new and all but one chapter in Part II is new; the chapters in 
Part III are substantial revisions of materials presented in the first and second 
editions.

3.

4.

5.
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Note: The examples used in this guide do not represent the views held by the 
Open Society Institute or the authors of the text. 

T h e  C o u r s e

The Teacher’s Guide is keyed to Discovering the World through Debate, third 
edition, which is required reading for the course. The textbook is an introduction 
to argumentation and to the practical skills needed for debate, specifically using 
the Karl Popper format. The three broad topics covered are argumentation 
theory, argument construction, and debating skills. 

Course Requirements

We have organized the course around six basic requirements: 

Assigned Readings—Each lesson will include assigned readings from 
Discovering the World through Debate, third edition. Students should 
complete the readings before the session so that they can gain the maximum 
benefit from the lesson. 

Debate Analysis—Students will analyze at least two Karl Popper debates 
using an argument flow sheet. 

Debate Design and Delivery—Students will design and deliver a structured 
debate and will also assume the various roles that debaters take on in 
actual debates.

In-Class Projects—In-class projects and impromptu debate sessions will 
help students learn how debates are structured and how to participate 
in debates. They will also help students understand the demands and 
expectations of debate judges. 

Class Participation—Because this is a practical course, participants are 
expected to actively participate in debates and in-class discussions and 
activities. 

Assessment—Students will be assessed on participation and in debate 
performance as individuals and as part of a team. Students are expected to 
attend class regularly.

Terminal Course Objectives (TCOs)

Terminal Course Objectives (TCOs) are the main learning objectives that the 
students taking the course should meet.  The following objectives explain what 
they should know or be able to do by the end of the course:   

Given the important elements of argument, define and properly utilize 
claims, evidence, warrants, and reservations.

1.

2.

3.

4.

5.

6.

A.�
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Given a model to simulate a theoretical argument, appropriately chart 
out an argument to ensure all necessary parts are included.

Given evidence and a claim, assess the structure of an argument as 
simple, convergent, or independent.

Given a claim or proposition, evaluate whether it is a claim of definition, 
description, relationship, or evaluation.

Given evidence for a claim, categorize it as reality-based or preference-
based or a combination of reality- and preference-based.

Given a value hierarchy, categorize whether the evidence is organized 
according to quantity, quality, order, existent, essence, or person.

Given an argumentative warrant, categorize it as example, analogy, causal 
warrant, authority, principle, incompatibility, or disassociation, or some 
combination of these warrants, by its use in an argument.

Given a criterion for logical assessment of an argument, assess if  the 
standards of acceptability, relevance, and sufficiency are met.

Given a fallacy, identify how it fails to meet a criterion for logical 
assessment of an argument.

Given an example of a Karl Popper debate, devise or analyze a debate 
within the established format.

Given the claim of an argument, classify it as a cause-and-effect, value, 
or policy claim.

Given an argument to defend or attack, apply the five steps of refutation 
to a debate.

Given a debate topic, develop a plan to generate general and specific 
knowledge.

Given an opportunity to cross-examine the other team, question the 
opponent appropriately, flexibly, pointedly, specifically, and with 
innovation when necessary.

Given the opportunity to respond to cross-examination, respond 
carefully, succinctly, and appropriately, and if  necessary, admit lack of 
knowledge.

Given a debate topic, arrange ideas by topic, time and history, problem 
and solution, or relationship.

Given components and elements of style, exhibit and identify those 
related to the use of language, use of voice, speech style, and nonverbal 
style.

B.�

C.�

D.�

E.�

F.�

G.�
�
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I.�

J.�
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�
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Given the opportunity to serve as a debate judge, understand the criteria 
for judging and ethically carry out the duties and tasks required.

Given the requirements of debating internationally, understand and 
exhibit the demands required of debaters arguing within the confines of 
foreign languages, countries, and customs.

Given the benefits of debate clubs in schools, devise ways to foster 
support, inclusion, and cooperation.    

Given an opportunity to read or hear a debate, flow the debate using 
appropriate columns and references.

The TCOs are keyed to the activities in each lesson.
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